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ABSTRACT: Focusing on attitude toward teaching strategies and promoting 

collaboration in teaching reading have been widely acknowledged to have impact on 

students’ achievement and attitude. This study explores the students’ attitude toward 
the implementation of CSR. Conducted under qualitative research design, this study 
involved 21 high school students who were classified into low- and high-achievers. To 

collect the data, the study administered a set of instruments: questionnaire, and 
interview. The data from the questionnaire were analysed by determining the means 

of the items and percentages of the students’ responses, and the interview data were 
analysed qualitatively. The findings from questionnaire and interview were in line with 

the students’ reading performance in which the high achievers gave more “agree” 
responses. They believed that CSR helped them develop their reading comprehension 

in terms of determining main idea, and increasing vocabularies. However, for the low 
achieving group, the only effect of CSR was the acknowledgement of its contribution 

to their increase in vocabulary. The study offers recommendations for teaching practice 
as well as for further research.  

Keywords: Collaborative Strategic Reading, reading comprehension, attitude  

 
ABSTRAK: Berfokus pada sikap terhadap strategi pengajaran dan mempromosikan 

kolaborasi dalam pengajaran membaca telah diakui secara luas berdampak pada 
prestasi dan sikap siswa. Penelitian ini mengeksplorasi sikap siswa terhadap 
implementasi Collaborative Strategic Reading (CSR). Dilakukan dengan desain 

penelitian kualitatif, penelitian ini melibatkan 21 siswa SMA yang diklasifikasikan 

prestasinya menjadi rendah dan tinggi. Untuk mengumpulkan data, penelitian ini 
menggunakan seperangkat instrumen: kuesioner dan wawancara. Data dari angket 

dianalisis dengan menentukan rata-rata item dan persentase tanggapan siswa, dan data 
wawancara dianalisis secara kualitatif. Temuan dari kuesioner dan wawancara sejalan 

dengan kinerja membaca siswa di mana siswa berprestasi lebih banyak memberikan 
tanggapan “setuju”. Mereka percaya bahwa CSR membantu mereka mengembangkan 

pemahaman bacaan mereka dalam hal menentukan ide utama, dan meningkatkan 
kosakata. Namun, untuk kelompok berprestasi rendah, satu-satunya efek CSR adalah 

pengakuan atas kontribusinya terhadap peningkatan kosakata mereka. Studi ini 
menawarkan rekomendasi untuk praktik pengajaran serta untuk penelitian lebih 

lanjut. 

Kata Kunci: Collaborative Strategic Reading, pemahaman membaca, sikap. 

 

INTRODUCTION 

The importance of reading has been widely acknowledged by researchers 
and experts. Eskey (1970) argues that the ability to read the written language at a 
reasonable rate, and reading is recognized to be as important as productive skill. 
Besides, reading is also crucial for broader learning, success in education, and 
employment (Oakhill et al., 2015). Without the skills of reading and the motivation 
for reading to learn, the students’ academic progress is limited (Guthrie et al., 
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2004). Yet, most importantly it is considered paramount for students at any level 
(Alsamadani, 2011; Oakhill et al., 2015).  

Literatures of teaching reading have acknowledged and introduced 
numerous teaching methods and techniques that can be applied to teaching 
reading. These teaching procedures are usually classified based on the objectives 
of the instruction. According to Liang and Dole (2006), teaching reading 
emphasizes two major concerns: 1) instruction that focuses on helping students 
understand the content of a text, and 2) instruction that focuses on 
comprehension strategies to help students understand all texts. Currently, much 
more attention is being paid to the second category, which is often referred to as 
“comprehension strategy instruction” (Liang & Dole, 2006).  

Numerous advantages of this strategy instruction have been put forward by 
some researchers and experts. Palinscar and Brown (1984) argue that strategy 
based instruction helps struggling students be more aware of how to learn, use 
and develop control over learning strategies. Such awareness may help students 
become independent readers that can cope with the kinds of comprehension 
problems (Pearson, 1982). One of which and to which this study mainly concerns 
with is CSR. CSR which stands for Collaborative Strategic Reading is a framework 
originally developed to help students with learning disabilities to comprehend the 
text (Liang & Dole, 2006). Klingner and Vaughn (1998), the main proponents of 
this strategy, describe CSR as a teaching technique for teaching students’ reading 
comprehension, building vocabulary, and working together cooperatively. 

In its implementation, CSR concerns with teaching strategies. Klingner and 
Vaughn (1998) propose four different strategies that are taught in the CSR 
instruction. They are previewing, click and clunk, get the gist, and wrap-up 
strategies. These strategies are explicitly implemented in the class. “Previewing” 
is done before reading. The aims are to activate students’ previous knowledge, 
encourage students’ interest in the assigned text, and predict what the text is 
about. Then, “click and clunk” and “get the gist” are applied during reading. 

In teaching and learning process, the students’ not only use thinking, but 
also the attitude plays a crucial role. The student’s attitude has been widely 
examined particularly when the objective is to see how the students respond to 
what they have been exposed (Sugano & Mamolo, 2021). The student’s attitudes 
are often counted because they are claimed to be crucial to the language learning 
itself. This is clarified by Padwick (2017) stating that the nature of language 
learning does not primarily depend on the intellectual quality, but also it relies on 
psychological and social aspects. Thus, this places attitudes as contributing factors 
to the betterment of the language learnings, which are as equally important as 
intellectual facets. 

Numerous studies have been intensely conducted to capture the effect of 
CSR on reading comprehension. Moreover, another variation was pursued such as 
investigating students’ perception or attitude toward CSR (Gani et al., 2016; 

Karimabadi et al., 2015; Khonamri & Karimabadi, 2015; Rahman, 2015; Rajaei et 

al., 2020). The effect of CSR on other students’ factors such as students’ level of 
proficiency is potential to be investigated since most studies in Indonesian context 
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such as (Babapour et al., 2018; Gani et al., 2016; Rahman, 2015; Riani, 2013) 
concerned mostly with students’ reading attitude toward Collaborative Strategic 
Reading. Thus, this present study attempts to fill the gap by exploring students’ 
attitude toward the implementation of CSR in reading class.  
 

RESEARCH METHODOLOGY  

The purposes of the study is to explore the students’ attitudes toward the 
implementation of the CSR instruction based on their level of proficiency (high- 
and low- achieving levels). The present study employed qualitative design since 
the present research to provide specific description and analysis of the quality of 
the human experience (Marvasti, 2010).  

The population of the research was one of the private Senior High Schools in 
Garut, West Java. In regard to the sample, this study applied convenience sampling 
(Best & Kahn, 2006) because the school only has two classes for the eleventh 
grade. Thus, the sample was selected based on the availability of the class. The 
class comprised 21 students. Moreover, the students were further differentiated 
based on their level of proficiency. In this study, the levels were classified into two 
levels of proficiency; high and low achievers. The data to determine these two 
levels were drawn from placement test. The data were calculated and the 
classification was determined by using the following criteria from Paramawarti 
(2013).  

Table 1 Criteria of students’ levels of proficiency 
Criteria for classifying level of proficiency Students’ levels of proficiency 

Nilai  mean + 
1

2
 SD High 

Mean - 
1

2
 SD < nilai < mean + 

1

2
 SD Middle  

Nilai  mean - 
1

2
 SD Low 

Note: SD = Standard Deviation 

 
The data were gained by using closed- ended questionnaire (Dawson, 2002.) 

with 30 items as a tool to acquire the students’ attitude toward the CSR 
implementation. The questionnaire was basically divided into three aspects 
(Eshghinejad, 2016), including positive or negative sides: cognitive, affective, and 
behavioural aspects. Each of them consisted of 10 items. The combination of 
questionnaire items was produced from some researchers’ attitude questionnaire 
(Al-Roomy, 2013; Fan, 2009; Karimabadi et al., 2015) who operated the five Likert-
scale questions. They were “strongly agree (SA)”, “agree (A)”, “neutral (N)”, 
“disagree (D)”, and “strongly disagree (SD)”. The elaborations for the 
questionnaire items are presented in the following table.  

Table 2 Categories of Questionnaire items 

No Categories Item Numbers Total 

1 Students’ attitudes on 
cognitive aspects (belief) 

1,2,3,4,5,6,7,8,9,10 10 

http://issn.pdii.lipi.go.id/issn.cgi?daftar&1596603884&1&&
http://issn.pdii.lipi.go.id/issn.cgi?daftar&1602824537&1&&


e-issn: 2746-1467  

p-issn: 2747-2868 

Journal of Education and Teaching (JET) Volume 4 No. 1 Tahun 2023 

DOI: 10.51454/jet.v4i1.194 

 

 
4 

Copyright (c) 2023 Hanifah Oktarina 

Penulis Koresponden: Hanifah Oktarina (hanifahoktarina@stain-madina.ac.id) 

2 Students’ attitudes on 
affective aspects (feeling) 

11,12,13,14,15,16,17,18,19,20 10 

3 Students’ attitudes on 
behavioural aspects 
(tendency) 

21,22,23,24,25,26,27,28,29,30 10 

 Total 30 

 
The present study also used interview. The interview’s purpose was to 

triangulate the data obtained from the questionnaire. It was to gain further 
information about the students’ attitudes toward the implementation of CSR. To 
get a deeper information about students’ attitude, a semi-structured interview 
was used because, according to Hatch (2002), “it is open to following the leads of 
informants and probing into areas that arise during interview interactions” (p. 94). 

The semi-structured interview was guided by six questions. It was mainly 
asking about the CSR method, the steps and the roles of CSR method, the students’ 
feeling about the CSR implementation, and the effects of the CSR method on 
students’ reading comprehension. These questions were asked to the six students 
who have been divided to three high- and three low-achieving students. The 
students involved in the interviewing session were given the label “P” for 
Participant. Low-achieving students were named P1, P2, and P3, while P4, P5, and 
P6 were used for high-achieving students. 

The questionnaire was to find out the students’ attitude towards the 
implementation of CSR in reading class. As explained before, this questionnaire 
has 5 Likert-scale questions. After obtaining the data from the questionnaire, the 
researcher firstly calculated the number of students in each scale and analysed it 
by converting into a percentage using the formula below.  

 
𝑁𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠 𝑐ℎ𝑜𝑜𝑠𝑖𝑛𝑔 𝑐𝑒𝑟𝑡𝑎𝑖𝑛 𝑜𝑝𝑡𝑖𝑜𝑛

𝑇𝑜𝑡𝑎𝑙 𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑡ℎ𝑒 𝑠𝑡𝑢𝑑𝑒𝑛𝑡𝑠
 𝑥 100% 

 
The interview was used to verify the data from the questionnaire which 

served as data triangulation (Best & Kahn, 2006). The interview enabled the 
researcher to probe for further information, elaboration, and clarification of 
students’ responses (Creswell & David Creswell, 2012). The data gathered from 
the interview were first transcribed for the purpose of the analysis. Then, after the 
data were transcribed, the interviews were analysed based on qualitative 
procedures developed by Best and Kahn (2006). The procedures covered 
categorization, description, and interpretation. In the data categorization stage of 
the students’ interview, it included categorizing or sorting the data based on the 
predetermined categories. Then, in the next two steps, after the data have been 
analysed descriptively and presented in narrative forms. The presented data were 
then interpreted and justified with the relevant studies and theories for the 
purpose of clarifications.  
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FINDINGS AND DISCUSSION 

 

Findings  

 
Students’ Attitude toward the Implementation of CSR Method in the Reading 
Class  

The general finding about the students’ attitude toward the implementation 
of CSR method is presented. The mean scores are first categorized as the mean 
score of the overall aspects and the second are the mean scores of each aspect of 
the attitude. It is important to note that the decision to determine the students’ 
attitude is not solely based on the questionnaire. The data from the interview are 
taken into account to clarify the finding from the questionnaire. To be more 
specific, the data from the questionnaire are used to generate general attitude of 
the students, while the data from the interview are used to provide more detailed 
information about the attitude of specific students i.e. high and low achieving 
students. Thus, in the next section, the explanation of each aspect of the students’ 
attitude covers both data from the questionnaire and the interview. 

Table 3 The students’ attitude toward the implementation of CSR 

Number of 
Participants 

Mean score 
of cognitive 

aspect 

Mean score 
of affective 

aspect 

Mean score of 
behavioural 

aspect 

The mean 
score of all 

aspects 

21 3.79 3.67 3.46 3.64 

 
The students’ attitude toward the implementation of CSR. It can be seen 

from the table that the mean score of all aspects is 3.64. This final result is 
obtained by averaging the three aspects of the attitude i.e. cognitive, affective, 
and behavioural aspects. It is apparent in the table that the mean score of 
cognitive aspect is 3.79. In affective aspect, the mean score is 3.67. In behavioural 
aspect, the mean score is lower than those of the other aspects, that is, 3.46. 

To determine whether the mean score indicated positive or negative 
attitude, the study made reference to the categorization of the students’ attitude 
level. According to the categorization, positive attitude, in term of score, falls 
within the range of 3.41 to 4.20, while negative attitude is categorized within the 
range of 1.81 to 2.60. Scores between those two ranges are categorized as neutral 
level, and the scores that are either lower or higher than those two ranges are 
categorized as highly negative and highly positive respectively. Therefore, 
referring to this criteria, the mean score of the students’ attitude in general (3.64) 
can be placed within the range of “positive” attitude.  

However, if examine closely into the group level, the positive attitude can 
actually be found in the group of high achieving students. It is evident in the 
interview results in which the high achieving students acknowledge more positive 
things as the effect of the CSR instruction than the low achieving students. To get 
thorough understanding about the findings, the following provides explanation of 
the students’ answers in each aspect of the attitude.  
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Cognitive Aspect of Students’ Attitude toward the Implementation of CSR 
Instruction in Teaching Reading Comprehension  

This section discusses the cognitive aspect of the students’ attitude. This 
cognitive aspect definitely reflect the students’ belief in the use of CSR method in 
reading class. To explore the students’ attitude of this item, there are 10 items 
consisting on eight positive and two negative statements. From the analysis, it was 
found that students generally render positive responses toward the 
implementation of CSR method with 3.79 mean. The more result is shown in the 
table below. 

Table 4 The calculation of students’ cognitive aspect 
 Characteri

stic of 

Item 

                       Students’ Responses   Mean 

of the 

score 
Item SA A N D SD 

 Positive 7 12 2 0 0  

1 General 33% 57% 10

% 

  4.24 

 High 33% 56% 11

% 

  4.22 

 Low 38% 50% 13

% 

  4.25 

 Score 5 4 3 2 1  

2 Positive  1  12 8        0        0  

 General 5% 57% 38%   3.67 
 High 11% 44% 44%   3.67 
 Low  63% 38%   3.63 
 Score 5 4 3 2 1  

 Positive 5 12 4 0 0  

3 General 24% 57% 19%   4.05 
 High 22% 56% 22%   4 
 Low 25% 50% 25%   4 
 Score 5 4 3 2 1  

 Positive 5 12 4 0 0  

4 General 24% 57% 19%   4.05 
 High 33% 44% 22%   4.11 
 Low 13% 75% 13%   4 
 Score 5 4 3 2 1  

 Positive 4 6 7 4 0  

5 General 19% 29% 33% 19%  3.48 
 High 22% 11% 33% 33%  3.22 
 Low 13% 50% 38%   3.75 
 Score 5 4 3 2 1  

 Positive 1 9 10 1 0  

6 General 5% 43% 48% 5%  3.48 
 High 11% 22% 56% 11%  3.33 
 Low  38% 63%   3.38 
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 Score 5 4 3 2 1  

 Positive 3 11 5 2 0  

7 General 14% 52% 24% 10%  3.71 
 High 22% 44% 33%   3.89 
 Low 13% 38% 25% 25%  3.38 
 Score 5 4 3 2 1  

 Positive 8 9 4 0 0  

8 General 38% 43% 19%   4.19 
 High 33% 33% 33%   4 
 Low 50% 38% 13%   4.38 

 Score 5 4 3 2 1  

 Negative 0 2 9 6 4 3.57 

9 General  9% 43% 29% 19%  

 High  11% 33% 22% 33% 3.78 
 Low   63% 38%  3.37 
 Score 1 2 3 4 5  

 Negative 0 4 6 8 3  

10 General  19% 29% 38% 14% 3.48 
 High  22% 44% 22% 11% 3.22 
 Low  13% 25% 50% 13% 3.62 

 Score 1 2 3 4 5  

 General 3.79 

Mean High 3.74 

 Low 3.78 

Note: SA = Strongly Agree, A = Agree, N = Neutral, D = Disagree, SD = Strongly Disagree 

 
Relating to the item 1, this item carried out the statements about benefit of 

CSR method. The first item stated that CSR is beneficial for students with different 
abilities in the class. There are 90% of students agreed with mean score (4.24). The 
result is also supported by the students’ responses in the next item that CSR helps 
students to get involved in the process of learning (Item 4). More specifically, both 
high achieving and low achieving students in the questionnaire agree that CSR is 
beneficial for various levels of students and helps students to participate in the 
class. However, when further clarified through the interview, the students’ 
responses appear to be varied and inconsistent. The student from low achieving 
group stated that the students were not all active. Some students involved actively 
in the class and some other did not. The participation only occurred in the middle 
and at the end of the learning as well as during group activities.  

In the questionnaire, the students, looked from the mean score of the items, 
were so sure that CSR may generate active participation. Yet, in the interview they 
confirmed that not all students participated actively during the learning activity. 
During teaching and learning process, most of students participated actively are 
from high achieving students.  
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Furthermore, students believed that materials in CSR such as “learning logs” 
and “cue card” can help them remember the learning given and understand the 
steps of CSR intervention (item 2 and 6). While the students agreed with the 
advantage of the learning logs (item 2), the high and low achieving students gave 
neutral responses toward “cue card” (item 6). It is reasonable because during the 
implementation of CSR, cue card was only given to the leaders of the groups which 
they used as the guidance to do the activities. Thus, the other students did not 
have direct exposure toward the use of cue card.  

Beside using certain materials, CSR instruction also involves assigning roles 
to the students during group activities. In the study, the students in the group were 
assigned 4 different roles. Some students became leaders, gist experts, clunk 
experts, and some others became reporters. In regard to these roles, the students 
both from high achieving and low achieving groups agreed that the roles given are 
appropriate (item 3). Moreover, both of these groups of students believe that the 
roles given help them in group discussion (item 8). Yet, when it comes to the topic 
whether it is appropriate to rotate the roles (item 5), high achieving students 
disagreed while low achieving students agreed with the statement. However, 
confirmed by the interview, the high achievers actually agreed that the roles 
should be rotated.  

The interview responses above indicated that high achievers agreed that the 
roles should be rolled to each student. They argued that by rolling the roles, the 
students may experience different responsibilities. Beside item 6, the low 
achieving students also gave neutral responses to item 9 with a mean value of 
3.37. This item discusses the students’ understanding of the four strategies in CSR. 
63% of low achievers gave neutral responses. Similarly, the data from interview 
found that students are unsure when they are asked about the steps in CSR. 
Nevertheless, 55% of high achieving students believe they can understand the four 
strategies well, with a mean score of 3.78. Based on the students’ responses, it 
can be concluded that the low achieving students did not fully understand the four 
strategies of CSR particularly click and clunk. Moreover, during the intervention, 
the researcher saw that the students still struggled in using wrap up strategies. 
Different from this, the high achieving students seems to understand the 
strategies quite well even though P4 said that in one occasion she got difficulty in 
using some of the strategies. This indicates that high achieving students 
understand the strategies even if they still need teacher’s guidance in its 
implementation.  

All student responses above can be concluded that low level students still do 
not really understand the four strategies, especially on click and clunk. During the 
intervention, the researcher also witnessed that the low student is still difficult in 
the wrap up strategy. While high achievers can understand these four strategies 
well even though P4 says there are sometimes doubts in applying them. This 
indicates that high achievers understand the four strategies but still need guidance 
from teachers in their application.  

From the aforementioned findings, it can be concluded that in regard to the 
cognitive aspect of the attitude, the students gave positive responses toward the 
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implementation of CSR instruction. It was indicated by mean score of the ten 
items, 3.79 which was higher than normal score. However, viewed from the 
individual item, there were two items (5 and 6) received normal scores which were 
given by the high achievers. Meanwhile, low achievers gave normal responses to 
item 6 and 9. Yet, in general, the mean scores of the items in high achieving and 
low achieving groups with 3.74 and 3.78 respectively indicated that the students 
gave positive response toward the implementation of CSR.  
 
Affective Aspect of Students’ Attitude toward the Implementation of CSR 
Instruction in Teaching Reading Comprehension  

This affective aspect of attitude refers to students’ feeling on the use of 
CSR method in reading class. Similar to cognitive aspect, the number of the items 
for eliciting students affective response was ten items, labelled from item 11 to 
20. Ten items that were divided into 7 positive and 3 negative items cover several 
aspects like students’ confidence in reading, motivation in learning, feeling in 
working collaboratively, and their certainty in giving the correct answer. The 
description of the students’ responses toward these items was presented in 
the following table. 

Table 5 The calculation of students’ affective aspect 
No Characteristic     

of Item 

 Students’ Responses   Mean 

of the 

score 
 SA A N D SD 

 Positive 1 12 7 1 0  

11 General 5% 57% 33% 5%  3.62 

 High  44% 44% 11%  3.33 
 Low 13% 50% 38%   3.75 
 Score 5 4 3 2 1  

 Positive 1 9 10 1 0  

12 General 5% 43% 48% 5%  3.48 
 High  44% 56%   3.44 
 Low 13% 50% 25% 13%  3.63 
 Score 5 4 3 2 1  

 Negative 0 2 5 11 3  

13 General  10% 24% 52% 14% 3.71 
 High  11% 22% 44% 22% 3.78 
 Low  13% 13% 63% 13% 3.75 
 Score 1 2 3 4 5  

 Negative 0 1 10 9 1  

14 General  5% 48% 43% 5% 3.48 
 High   56% 33% 11% 3.56 
 Low  13% 50% 38%  3.25 
 Score 1 2 3 4 5  

 Positive 1 9 11 0 0  

15 General 5% 43% 52%   3.52 
 High  22% 78%   3.22 
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 Low 13% 75% 13%   4 
 Score 5 4 3 2 1  

 Positive 0 12 8 1 0  

16 General  57% 38% 5%  3.52 
 High  56% 44%   3.56 
 Low  50% 38% 13%  3.38 
 Score 5 4 3 2 1  

 Positive 3 11 7 0 0  

17 General 14% 52% 33%   3.81 
 High  78% 22%   3.78 
 Low 13% 38% 50%   3.63 
 Score 5 4 3 2 1  

 Positive 7 12 2 0 0  

18 General 33% 57% 10%   4.24 

 High 44% 33% 22%   4.22 

 Low 25% 75%    4.25 

 Score 5 4 3         2        1  

 Negative 0 1 2       10        8  

 General  5% 10%      48%     38% 4.19 

19 High  11% 11%      33%     44% 4.11 

 Low         63%     38% 4.38 

 Score 1 2 3         4        5  

 Positive 0 5 13         3        0  

 General  24% 62%      14%  3.10 

20 High  11% 67%      22%  2.89 

 Low  25% 63%      13%  3.13 

 Score 5 4 3         2        1  

 General      3.67 

Mean High      3.59 

 Low      3.72 

Note: SA = Strongly Agree, A = Agree, N = Neutral, D = Disagree, SD = Strongly Disagree 

 
Item 11 asked whether students like CSR in the reading class. The general 

analysis for this item showed that 62% of the students agreed. The mean score for 
the item was 3.62 that was higher than the normal score. To be more specific, the 
students that gave more “agree” responses were low achieving students. The 
mean score was 3.75 which was higher than that of the high achieving students. 
High achieving students, on the other hand, gave neutral responses to the item 
with mean score 3.33. Yet, high achieving students agreed when asked if CSR 
makes them more confident in reading (item 12). The mean score for the item was 
3.44 which was slightly higher than the normal score.  

In the interview, P5 confirmed that he felt more confident with his reading 
since CSR instruction allowed him to read step by step. On the other hand, P6 
showed uncertainty in her response. She felt more confident when she read the 
text that is familiar to her. From the result of this interview analysis, it can be 
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concluded that the high achieving students’ confidence was relative depending on 
the kind of text that they read. Therefore, it is in line with the mean score of the 
item that is not too far from the neutral score.  

Similar to high achieving students, the low achieving students also gave 
similar responses in the questionnaire and their interviews. Based on the mean 
score above, 3.63, it can be concluded that the low achieving students feel more 
confident with their reading when they use CSR method. It was also supported by 
their interview responses in which they admitted that they become a little bit 
more confident. This can be seen from the response of P3 as the representative of 
the low achieving group. 

The response above indicated that the students feel more confident after 
they involved in the CSR activities. They admitted that CSR gave them several 
procedures to tackle the words that they do not know. However, this finding was 
not in line with their performance in which their scores were found to have no 
significant difference after they learn with CSR method.  

Different from students’ confidence, 78% of high achieving students did not 
confirm whether or not they are interested in reading class when working 
collaboratively. The mean score of this item was 3.22 which means that they gave 
neutral response. However, 88% of low achieving students believed that they are 
interested in reading class when working collaboratively with mean score 4. Low 
achieving students are actually interested in learning with others, so that they 
gave good response toward this item. They also said in interview of their 
interested in working in group activity. 

Based on the students’ responses, the low achieving students believe that 
the reading class is interesting if the learning process is held in group. It is because 
low achieving students can ask the other member questions when they need help. 
Meanwhile, the high achieving students gave neutral responses to the statement.  

Even though the students agreed with all the aforesaid items; they like CSR, 
CSR helps them become more confident in reading and more motivated in 
learning, the students were not yet sure if CSR makes them more certain in 
choosing or giving the right answer when they were asked questions (item 20). 
Therefore, the mean score for this item was 3.10 which falls within the range of 
normal score. In the interview, both high and low achieving students have similar 
responses in which they admitted that they were not completely sure with their 
answers. This was represented by the low achieving student. 

To sum up, the items in the affective category deals with the students’ 
affective responses when they were taught with CSR in the reading class. If viewed 
from the overall mean score (3.67) in the questionnaire, the students’ responses 
can be categorized as positive responses. Yet, when confirmed through interview, 
the students’ responses were not actually similar. CSR does not entirely improve 
students’ confidence. They were confident when they read only familiar text. 
Besides, CSR does not make them sure in determining the right answer either. 
Thus, the students’ attitudes particularly in affective domain were not completely 
positive.  
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Behavioural Aspect of Students’ Attitude toward the Implementation of CSR 
Instruction in Teaching Reading Comprehension  

Different from the previous aspects, behavioural aspect has to do with the 
effect of CSR on the students’ reading comprehension. There were 10 items that 
were projected to capture the students’ attitude on this aspect. These ten items 
were composed of 9 positive statements and 1 negative statement. They mainly 
covered statement about CSR’s effect on determining the main idea and the 
purpose of the author, making conclusion, and improving vocabulary mastery. The 

results of the questionnaire were presented in the following table. 

Table 6 The calculation of students’ behavioural aspect 
No Characterist     

ic of Item 

 Students’ Responses

  

 Mean 

of the 

score  SA A N D SD 

 Positive 3 10 7 1 0  

21 General 14% 48% 33% 5%  3.71 

 High 22% 22% 44% 11%  3.56 
 Low 13% 50% 38%   3.75 
 Score 5 4 3 2 1  

 Positive 2 11 8 0 0  

22 General 10% 52% 38%   3.71 
 High 22% 44% 33%   3.89 
 Low  88% 13%   3.88 
 Score 5 4 3 2 1  

 Positive 3 9 9 0 0  

 General 14% 43% 43%       3.71 

23 High 22% 44% 33%   3.89 
 Low 13% 63% 25%   3.88 
 Score 5 4 3 2 1  

 Positive 2 7 10 2 0  

24 General 10% 33% 48% 10%  3.43 
 High 11% 56% 33%   3.78 
 Low 13% 13% 50% 25%  3.13 
 Score 5 4 3 2 1  

 Negative 1 4 5 11 0  

25 General 5% 19% 24% 52%  3.24 
 High 11% 33%  56%  3 
 Low  13% 25% 63%  3.5 
 Score 1 2 3 4 5  

 Positive 1 8 8 4 0  

26 General 5% 38% 38% 19%  3.29 
 High  56% 22% 22%  3.33 
 Low 13% 25% 38% 25%  3.25 
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 Score 5 4 3 2 1  

 Positive 0 5 12 3 1  

27 General  24% 57% 14% 5% 3 
 High  22% 44% 22% 11% 2.78 
 Low  38% 50% 13%  3.25 
 Score 5 4 3 2 1  

 Positive 2 13 6 0 0  

28 General 10% 62% 29%   3.81 
 High 11% 67% 22%   3.89 
 Low 13% 63% 25%   3.88 
 Score 5 4 3 2 1  

 Positive 0 11 8 2 0  

29 General  52% 38% 10%  3.43 
 High  56% 44%   3.56 
 Low  50% 25% 25%  3.25 
 Score 5 4 3 2 1  

 Positive 0 7 13 1 0  

30 General  33% 62% 5%  3.29 
 High  44% 44% 11%  3.33 
 Low  25% 75%   3.25 
 Score 5 4 3 2 1  

 General      3.46 

Mean High      3.5 
 Low      3.5 
Note: SA = Strongly Agree, A = Agree, N = Neutral, D = Disagree, SD = Strongly Disagree 
 

Item 21 asked whether CSR helps the students in activating their background 
knowledge prior to the reading activity. The majority of the students’ responses 
arrived at the “agree” level, 48% and “strongly agree”, 14%. Therefore, about 62% 
of the students agree with this statement. Besides, it was also indicated by the 
mean score of the item, 3.71 which was closed to 4. From the percentage, low 
achieving students took bigger portion. 63 % of the students gave “agree” 
response. The mean score for their response to item 21 was 3.75 which was higher 
that of the high achieving students (3.56). This indicated that low achieving 
students agreed that CSR can activate their background knowledge.  

The next item deals with whether CSR enables the students to determine 
the main idea of the text. Based on the table 4.21, 66% of high achieving students 
responded that CSR enables them to determine the main idea in group activity. It 
is in line with the data from the interview in which they admitted that they know 
how to determine the main idea of what they have read.  

Similarly, low achieving group gave “agree” responses toward the item. 88% 
of low achieving students agreed that they can get the main idea of the text in 
collaboration with others (item 22). Different from the high achieving groups, their 
responses in the questionnaire were not in accordance with their responses in the 
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interview. The students admitted that they were not yet able to determine the 
main idea.  

The plausible explanation for the different responses is probably due to the 
word ”collaboration” that appeared in the questionnaire. The students might think 
that they can determine the main idea with the help of their friends. This indicated 
that individually the students from low achieving groups are not yet able to 
determine the main idea of the text.  

In addition, the questionnaire explored if the use of CSR affected the 
students’ vocabulary mastery. 67% of the high achieving students agreed that 
their vocabularies have improved after learning through CSR method. The mean 
score for their responses was 3.78 which was categorized as positive level of 
attitude (see table 3.4). The result was also supported by the following interview 
responses from the group of high achieving students. 

Meanwhile, only 26% of the low achieving students agreed that CSR helps 
improve their vocabularies. Their responses in the questionnaire were also in line 
with their responses in the interview in which they answered that CSR enables 
them to know new words. 

However, it can be seen that high achieving students gave more convincing 
answers than low achieving students. All students with high level of proficiency 
share agreement that CSR helps improve their vocabularies. Meanwhile, for low 
achieving students, there was only a small portion of the students that agree with 
the statements. These two different answers are relevant with the results of their 
tests in which high achievers gained better scores than did low achieving students. 

In CSR method, to de-clunk the unfamiliar words the students used “fix-up 
strategy” through which the students guessed the meaning of the words or 
sentences in the text. However, the students still have difficulty in understanding 
the meaning of the difficult words based on the context (item 27). The students 
both high achievers and low achievers admitted that they still relied on the 
dictionary to understand the difficult words. This finding is also supported by the 
students’ responses in the interview in which both groups of the students 
admitted that they still use dictionary. 

From the students’ responses, it was clear that both high achieving and low 
achieving students were still unable to get the meaning of the difficult words 
without dictionary despite the teaching of CSR. With the mean score 2.78 for high 
achievers and 3.25 for low achievers, it can be concluded that guessing meaning 
from the context was still considered difficult by the students in their reading.  

Furthermore, the topic whether CSR helps the students in determining the 
author’s purpose was also included in the questionnaire. It is wrapped in item 29 
which includes the statement “I can identify the purpose of the writer in the text 
through CSR”. For this item, 56% of the students responded that CSR helps them 
determining the purpose of the author. The mean score of their answer is 3.56 
which is above the normal score 3.40. 

Despite the fact, not all the high achieving students are capable of 
determining the author’s purpose. It is because the rest of the students which is 
around 44% gave neutral or normal response. This indicated that there were 
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students who were still uncertain in determining the author’s intention in the text. 
Similar responses were also given by the group of low achieving students. 50% of 
low achieving students responded that CSR helps them in determining the 
author’s purpose. P2, for instance, clarifies the statement through the interview. 

However, 25% of low achieving students were not certain about their 
answers and the other 25% of low achieving students disagreed with the 
statement. Based on the analysis, it can be concluded that the low achieving 
students are not yet capable of determining the purpose of the author. The mean 
score of their response was 3.25 which falls between normal category.  

The next aspect explored in the questionnaire was whether CSR helps the 
students in drawing conclusion of the text (item 30). Regarding this item, there 
were only 33% of the students agreed that CSR help them in making a conclusion 
of the text. The mean score of their response was 3.29 which indicated that the 
students were not sure in determining the conclusion. It was also reflected in the 
responses of the high achieving students. 

Based on the script above, the students did not give positive response to the 
statement whether CSR helps them in determining the conclusion of the text. P5 
and P6 state that they are able to draw conclusion if the mean idea of each 
paragraph has been identified. Different from those two students, P4 are not 
entirely sure about her answer. In term of percentage, her ability to conclude the 
text was about 75%. Moreover, low achieving students also feel uncertain whether 
they are able to determine the conclusion or not. This can be seen from one of the 
students’ response in low achieving group. Beside the interview, the students also 
gave neutral response in the questionnaire. There are 75% of low achieving 
students who gave such responses. This indicates that low achieving students 
disagree that CSR helps students in drawing conclusion.  
 

DISCUSSION 

Regarding the students’ attitude toward the implementation of CSR, there 
are two sources through which the students’ attitudes were captured. They were 
data from the questionnaire and the interview. In general, if viewed from the 
mean score of the students’ responses toward the items in the questionnaire, it 
can be concluded that most of the students gave positive responses toward the 
implementation of the CSR instruction. The mean scores of the three aspects of 
CSR (affective, cognitive, behaviours) are above 3.40 which actually which actually 
fall within the range of positive level. However, when confirmed through the 
interview, the students’ responses were varied. From those three aspects, it is only 
affective aspect in which both high and low achieving students gave similar 
responses.  

In the affective domain, both high and low achieving students responded 
that they feel more confident when they read the familiar text and motivated in 
reading the texts after learning with CSR method. It is in accordance with AL- 
Roomy (2013); Fan (2009); Karimabadi, Khonamri, and Mahdavi (2015) who argue 
that CSR can motivate students in learning and helping each other in the group 
activity. Moreover, based on the questionnaire, the students responded that the 
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collaborative feature of CSR makes the reading activity more interesting. This 
finding supports a study conducted by Akhtar, et al. (2012) who state that 
cooperative activity makes students interested in learning and helps the learning 
be meaningful.  

Different from the affective aspect, in cognitive aspect the students’ 
reaction is varied. Particularly regarding the statement whether CSR instruction 
helps the students to participate actively in the learning. High achieving students 
gave more positive response than the low achieving students. They conveyed that 
CSR helps improve the students’ participation. Their responses were also reflected 
in the learning process in which they actively engaged in the activity. This supports 
the theory from Fan (2015) in which CSR may generate active participation from 
the students.  

In regard to behavioural aspect, the students also gave different responses 
in which high achievers gave more positive points of CSR. In this aspect, high 
achieving students confirmed that CSR helps them to determine the main idea, 
increase vocabulary, and somewhat help them in determining the author’s 
purpose. However, low achieving students only confirmed that CSR instruction 
slightly increases their vocabularies. They gave “no” responses when they were 
asked whether CSR helps them in determining the main idea of the text or 
identifying the authors’ purposes. Yet, in the behavioural aspects, there was an 
agreement between high and low achieving students when they were asked if CSR 
enables them to draw conclusion about the text. They responded that CSR 
instruction did no help them in drawn conclusion from the text and understanding 
the difficult words without dictionary. From this, it can be concluded that the 
effect of CSR in the research site does not go beyond the literal level of the reading 
comprehension. Thus, the finding is not in accordance with the theory from 
Karimabadi et al. (2015); Khonamri and Karimabadi (2015) who state that their 
engagement in group work activity enabled them to grasp the author’s purpose 
better.  
 

CONCLUSION 

The results of students’ attitude toward the implementation of CSR 
instruction are drawn from the three aspects. First, in the cognitive aspect, both 
high and low achieving students gave similar responses. However, if viewed from 
the learning process, CSR instruction helps high achieving students to involve more 
in the activity. Secondly, in the affective aspect, both groups of students confirm 
that CSR relatively increases their confidence with reading depending on the kind 
of text that they read. Besides, CSR helps their motivation in learning increase 
through CSR. Moreover, particularly for low achieving students, they are 
interested in reading class when learning in group activity. Finally, concerning the 
behavioural aspect, for high achieving students, CSR helps them activate their 
background knowledge before reading, increase their vocabularies, and 
determine the main ideas. For low achieving students, CSR can help them only 
activate their background knowledge before reading and slightly increase their 
vocabularies.  
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